Archie Bray: The Social Learning Characteristics of Artists Susan Raymond ASU Artists continue to develop and learn throughout their careers. Many choose to complete a university course of study including a studio education. As an art educator, I
am concerned with how artists learn after they completed formal education. Singerman's (1999) Art Subjects: Making Artists in the American University raises questions about the training of artists. Who trains artists and where they receive training have been the subjects of debate for years. As a ceramic artist/educator, I am interested in investigating how artists -specifically ceramic artists -learn.
In a summer art course, I met two young ceramicists. We discussed their art, their ceramic/art education, and finally, their plans for structuring their careers as artists and educators. At some point in their discussion, each artist, with conviction, mentioned the Archie Bray Ceramic Foundation in Helena, Montana, a residency program for ceramic artists, also known as the Bray. This conversation left me wondering: What are the needs and characteristics of learners who become ceramic artists? Art education research has not covered the topic of ceramics education fully, especially concerning adult postgraduate ceramic learners. I developed this study to help me investigate this question.
The purpose of this study is to discover and analyze the social learning methods and characteristics of artists as they move beyond the university to a residency program. 
Methodology
This qualitative study incorporates data collection from direct observation, eleven resident interviews, and personal photographs. As Gerson and Horowitz (2002) explained, qualitative research involves a direct encounter with the world. In a form of qualitative research, ethnography, the researcher focuses on a single community (Garson, 2005) . The intent of qualitative ethnographic research is to gather a holistic picture of the topic with emphasis on describing the experiences of individuals by observing and interviewing them along with relevant others (Gerson & Horowitz, 2002 Bray. I created a sequence of questions that covered general themes, which helped establish the parameters of the study. An advantage of the qualitative approach is its flexibility. This approach allowed me to move back and forth, and when theoretical insights prompted, to make adjustments to the questions and the research design (Gerson & Horowitz, 2002; Miles & Huberman, 1994) . During the weeks of data collecting at the Bray, this flexibility led to new field notes, new interviews, and more informative data.
The investigation focus is on the types of interactions that took place. The analysis of the data considers how these experiences can lead to learning and identifies any changes in careers of the participants. The types of learning examined are collaborative, cooperative, and situated. These learning situations are part of a Constructivist Theory of Learning. According to constructivist theory, knowledge is not a fixed object. Learners construct their own knowledge from their experiences (Jacob, 1999; Jarvis, 2005) . Constructivism explains three types of learning: cooperative leaning, collaborative learning, and situated learning. Because the context of the learning situation affects the results, context is important in this study (Jacob, 1999; Stokrocki, 1986) . The context in which individuals learn is important in providing meaning and deepening understanding of concepts, procedures, information, or skills. In a learning environment, the type of experience affects the amount of gain for the individual. Collaborative learning is the type that happens when more than one-person work together toward the same goal. Some instances of collaborative learning are also cooperative. Cooperative learning is learning that a teacher designs to facilitate the accomplishment of a product, outcome, or goal (Jacob, 1999) . Situated learning is a term used by education researchers to identify learning affected by context (Jacob, 1999) . In situated learning, learning is in the active process of doing, not reading, talking, or studying about an activity (Jacob, 1999) .
The kinds of learning experiences possible at the Bray support the constructivist theory of learning. In a collaborative/cooperative structure, individuals seek outcomes that are beneficial to themselves and to other members of the group (Johnson, 1991 The second sub question: What characteristics of high-achieving expert adult learners do the Bray residents exhibit learning, led me to the study of adult learners.
Residents at the Bray are selected learners already trained in ceramic skills and possessing expert knowledge. The post-graduates are adult learners with adult needs and learning characteristics. According to Roberts (1989) , adults are responsible consumers of their own educational investment. Knowles, (1984) emphasized that adult or mature learners are autonomous and self-directed with a need to be free to direct themselves in active learning. Adult learning programs must accommodate this propensity for learner control.
High-achieving individuals are motivated to work hard and make the most of their skills and opportunities (Li, 1996) . The Bray ceramic residents, with advanced training, may have developed high-achieving, characteristics because they are highly motivated; they are creatively intelligent or have innate aptitude (i.e., talent) in art. In any domain, gifted or highly skilled individuals show an intense drive to master certain skills, a strong ability to focus, and a strong sense of nonconformity (Winner, 1999) . Atkinson and Raymor (1978) and Winner (1999) 
Secondary Art Implications
The study also explores whether the nature of the learning at the Bray can have implications for secondary education in art. Many high school students have no special ceramic background. The high school teacher usually treats his or her students as motivated but not self-directed. If students are new to the medium, teachers usually begin with techniques on using this new material.
Unlike the Bray program, there are no adult experts among high school ceramics students. Whereas the Bray resident is self-directed, a high school student is not likely to be ready for that responsibility. Cooperative learning, directed by the teacher, can be included in the high school program. High school students learn well from each other, but the basic knowledge is usually teacher-distributed. Some students learn they can share as the residents at the Bray share, but they need the adult from whom to learn.
The residency programs are for mature learners, including artists who may be motivated, self-directed, and self-confident, and who have a strong sense of purpose.
High school students are motivated, but usually they lack the mature adult characteristics.
As expected, high school students may not have the maturity levels or the art expertise to effectively succeed as a self-directed mature learner.
Conclusions
The three types of data collection methods (i.e., direct observation, interviews, and photographs) offer a clearer picture of the relevance of the Archie Bray resident artist program to ceramic artist education today. The interpretation of the data provides insights that can be relevant to others. The results may be of value to studio art educators, as knowledge of learner characteristics could improve instruction. The successful and unsuccessful characteristics of residency programs might be useful to educators working with adult education, gifted and talented education, and high achievement in the arts.
The study concludes high-achieving adult learners at the Bray are self-confident and self-directed, and they direct their own learning. Some residents are collaborators, gaining their knowledge from the peers with whom they work and share, whereas other residents did not collaborate or exhibit adult artistic behavior during the month-long study. Several resident studios revealed no artwork progressing during the study period.
These residents may have worked off site, studied, reflected, or relaxed. They were at the Bray, just not observably motivated and working in their studios. This leads to the
